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MEAVWANOTPEBJIEHUE WWKOJIbHUKOB
B NOCTNEPEXOAHOM OBLUECTBE:
PE3YJNIbTATbI MCCNEONOOBAHMUA

AHHoTauus. AkTyanbHocTb. CTaTbd OCHOBaHa Ha O6LUIMPHOM mMccneno-
BaHUW doakyrnbreTa xxypHanuctuku MY nmenn M.B. JlomoHocoBa «Meguano-
TpebneHuve LKOMbHUKOB: MH(OPMAaLMOHHAs 3rnoxa 1 coumanusaunst 4eTen B
noctnepexogHom obuectee» (2013—-2016). MobanbHbIA KOHTEKCT, 0bycno-
BVBLLUWIA aKTyarnbHOCTb UCCNEeAOBaHUsA, COCTOMT B HEOAHO3HAYHOCTU COLU-
anbHbIX NOCNeACTBUA MHTEHCUUKaLUM MeQUAHbIX MPOLLECCOB U MOMbITKaxX
obLecTBa BO3AENCTBOBATL Ha NpoLecchl MeauanotTpebnenns geTen.

Llenb. B nccneposaHuny onpeaensieTcs CTeneHb BKIOYEHHOCTU NpeacTa-
BUTENEN PasHblX rpynn LUKOMbHMKOB B HOBOE MH(OPMaLMOHHOE NPOCTpaH-
CTBO, XapaKTep UX BKMHYEHHOCTU B (DYHKLIMOHNPOBAHNE COLMANbHBIX CETEW,
ONUCLIBAETCS POfb NPeACcTaBUTENEN CTapLuMX MOKONEHUI B npoueccax Me-
ananoTpeobnenus.
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MeTtogonorus. OgHUM M3 HanpaeneHun UccrnefoBaHnst BbINO BbiCHE-
HWe MO3NUMIA LLKOMbHbIX MefaroroB W poavTener no Bonpocam Meguano-
TpebneHusa geten. MyOGUHHbIE MHTEPBbLIO CTPOUNCH Ha OCHOBaHWUM ranga,
cofepxkaLlero nepedvcneHne HanpaeneHu 6ecenbl, kKOTopasi CTpounach Ha
cnegywLlmMx TemaTnyecknx 6Gnokax: ceMemnHble Tpaguumm MCrnonb3oBaHUSA
CMW, getn n CMW, HoBble 1 TpaauLMOHHbIE Meana, Npu 3TOM B MHTEPBbLIO
C yuuTensMu npucyTcTBoBas OOMNOMHUTENbHbIA BNOK BONPOCOB, NOCBSLLEH-
HbIX MegunaobpasoBaHmio. Onpockl npoBoaunuck B 5 ropogax Poccuickon
denepaumun: Ymude, Akytcke, MNepmn, KannHuHrpage, Mockse. OnpolueHo
104 pogutensa n 78 yuntenen.

Pesynbratel. CornacHo pesynsratam WCCNeLoBaHWsi, BOMpoca O TOM,
Hy>kHbl 1 CMW geTam WKoNbHOro Bo3pacTta B COBPEMEHHOM 06LLECTBE, HET,
NMOTOMY YTO «OHU ecTby. OAHaKo, HET e4MHON CTpaTernm No UX MHTerpaumm B
y4ebHbIi npoLecc.

BbiBoa. Mbl 3adhmkcupoBann pesynstaTbl JOCTAaTOMHO NPOTMBOPEYMBOrO
xapaktepa. Pogutenu cuutatot, 4yTo CMU HYXHbI MX AETAM AN KpUTUYECKOro
BOCNPUATUA OENCTBUTENBHOCTU W MOMYyYEHUSA HOBbIX 3HAHWW, OOHAKO camu
MCMONb3YHT UX AN pa3BnevyeHns n oTAabixa. B 9ToM HaxoguT oTpaxeHue kak
nokoneH4yecknin 6apbep TEXHOMOrMYECKOro CBOWCTBA, Tak M HeycTon4MBas
cuUTyaumsi B COCTOSIHUM OTEYECTBEHHOW MeauacucTeMbl, NpodyuMpyHoLLEn
KOHTEHT HeHaasexallero kayecTaa.

KnroueBble cnoBa. Counanusaums, megnanoTpebneHune, megmarpamor-
HOCTb, LUKOMNBbHUKK, YYUTENS.

MHdopmauums o crtatbe. [lata noctynneHus 14 ceHtabps 2018 r.; gara npu-
HATUSA K nedaTn 2 oktabpsa 2019 r.; AaTa oHNanH-pa3meLleHns 26 okts16pst 2019 r.

MEDIA LITERACY OF SCHOOLCHILDREN
IN A POST-TRANSITIVE SOCIETY:
STUDY RESULTS

Abstract. Topicality. The current study is based on the research «Me-
dia Consumption among schoolchildren: Information Age and Socialization
of Children in a Post-Transition Society» (Faculty of Journalism, 2013-2016).
The research shows how parents and teachers understand the effects media
have on their children.

The study describes how Russian children of school age use different
sources of information nowadays and why they use them. It also analyzes the
role and place of traditional mass media in children’s life, looks into the level
of their immersion into the information environment. The authors discuss if
the society needs accurate and relevant information in order to improve the
approach to these processes, and to develop media content strategies that
meet the needs of children’s socialization.

Objective. The study determines the degree, to which different groups of
school children are immersed in various information environments, types of
social media they use and the role of older generations in children’s media
consumption.

Design. In this work, in-depth interviews with respondents are used as
the main method of study. The interviews include questions regarding the
following issues: family traditions of media consumption, children and mass
media, new media and traditional media. Interviews with teachers included a
block of questions dedicated to media education problems. These interviews
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were conducted in five Russian cities: Uglich, Yakutsk, Perm, Kaliningrad and
Moscow. The respondents included 104 parents and 78 teachers.

Results. The current research doesn’t underestimate the use of the mass
media for children of school age. Still, there is no universal strategy of mass
media's integration into the educational process.

Conclusion. The results are quite contradictory. Parents argue that their
children need mass media to analyze the reality and to get new knowledge,
but their practical use of the media is focused primarily on entertainment.
Talking about the control, parents often mention restraining measures. This
points to a problem of digital divide between generations, as well as highlights
the instability of the Russian media system, which produces content of quite

poor quality.

Keywords. Socialization, media consumption, media literacy, school chil-

dren, teachers.
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Introduction

The state of socialization pro-
cesses and media consumption
among schoolchildren in contem-
porary Russia. Children are an ex-
tremely important part of society.
There are more than 31 min children
and teenagers under 20 years of age
in Russia, 18 min of them are of school
age. According to the 2010 Population
Census, they make up approximately
one-fifth of the country’s population.
The personality structure and the main
features of a person’s character are
shaped at a young age: physical and
mental health; cultural, moral and intel-
lectual potentials that will make an im-
pact on the future generations. Society
is not indifferent to the process of for-
mation and development of children’s
potential. The peculiarities of childhood
determine special rights of children and
responsibilities of adults for their lives,
health and development which were
fixed in the Convention on the Rights
of the Child, ratified by Russia (1999).

According to the Convention, a
child has a right «to search for, get
and share information» as long as this
information does not violate the rights
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of others and is not damaging to the
reputation of this or that person, health
and moral principles of the population
(Art. 13); member states, which have
signed the Convention, «recognize
the important role of mass media» and
provide children with an access “to
information and materials from differ-
ent national and international sources
aimed at the encouragement of social,
spiritual and moral well-being, along
with a healthy physical and psycholog-
ical development of children”, and also
“‘encourage mass media” to supply in-
formation and materials that are useful
to children (Art. 17). These provisions
are included in a range of national leg-
islative documents: “The Federal Act
on Basic Guarantees of Children’s
Rights” (Federal Act No. 124-Federal
Act of 24 July 1998), federal programs
“The Children of Russia” (The Rus-
sian Federation Government Resolu-
tion No. 172 of 21 March 2007 «On
the Federal target program “Children
of Russia” for 2007-2010), in an ap-
proved “National Strategy for Chil-
dren for 2012-2017” (Decree of the
President of the Russian Federation of
1 June 2012 No. 761).
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Formulating the objectives of this
study, the authors proceeded from
the understanding of the meanings of
socialization that are not controversial
and are generally accepted for the ma-
jority of studies, including the critical
attitude to the meaning of the concept
[1; 2]. In family children develop their
first interaction skills, master their first
social roles, and make sense of norms
and values [3-8]. School provides pu-
pils with systematic education, pre-
pares them for life in society, and helps
them to develop into citizens. A com-
munity of the child’s fellows shapes the
communication environment that does
not depend on the adult’s control and
frequently runs counter to it. Thus, it is
creating an attractive environment for
pupils and particularly for teenagers
to be in. Mass media and other mass-
communication channels open to the
children “the world of adults”, which
they have less direct contacts with,
and also expand their communicative
sphere. The nature of the processes
within the media in turn makes a huge
impact on the development and up-
bringing of children. The instability of
the media system [9—13] along with the
growing media influence, that may be
considered an agent of socialization,
have formed a totally new environment
for the development and upbringing of
the new generations.

The study of the media behavior
of children and teenagers along with a
research of their media consumption is
one of the main spheres in pedagogic
studies, psychology, sociology, jour-
nalism [14-20].

Methods

This article is an attempt to present
and interpret the data of the research.
One of the goals of the research was
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to find out the views of school teachers
and parents regarding the issues of me-
dia consumption of school-age children
and to reveal the level of media literacy
of children according to these agents of
socialization. The group of parents is
represented by urbanites aged 25 and
older who have one or more children of
school age. The group of teachers con-
sists of urbanites aged 25 and older who
have work experience in state-funded
educational institutions. The qualitative
research was held on the basis of a ran-
dom choice from the base of parents
and teachers. The in-depth interviews
with representatives of the older gen-
eration were made. In Uglitch 30 people
were interviewed; in Yakutsk — 37 par-
ents, in Perm — 9 people, in Kalinin-
grad — 12 parents. In Voronezh as well
as in Moscow 8 parents agreed to an-
swer the questions of an in-depth inter-
view. The number of respondents who
answered the questions of the poll was
the following: — 44 teachers in Yakutsk,
7 people in Voronezh and 9 teachers in
Perm, Kaliningrad and Moscow each.
The quantitative research was held
in accordance with the maximum vari-
able quota sampling. The in-depth in-
terviews were conducted in accordance
with the guidelines which included the
following thematic clusters: family tradi-
tions of the media use, children and the
mass media, new and traditional media.
At the same time the interviews with
teachers included an additional group
of questions devoted to media educa-
tion. After decoding and analyzing the
data gathered by means of interviewing
the respondents, these data were partly
classified and summarized to illustrate
the opinions in the relevant topical units
[21-24]. The aims of the research were
the following: to study the correlation of
the youth-audience with mass media,
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to elicit media preferences of pupils,
their interests and needs; to study the
degree of the media’s impact on the
process of learning and on the devel-
opment of norms and values, to un-
derstand why teenagers use the mass
media and how they perceive them. As
part of the study, it was necessary to
take the opinions of parents and teach-
ers on the sources from which teenag-
ers get information about the world,
what they watch, how they use the In-
ternet, why they use particular sources
of information, what role the school and
the family play in this process.

The results of the survey among
teachers: Children need mass
media

The survey among pupils showed
that about 20 % of the respondents
pointed out to the fact that teachers
have an influence on their media pref-
erences. Meanwhile the survey among
teachers highlighted the teachers’ view
regarding the question of whether the
media «are needed or not» for school-
children. The respondents claimed
that this question is irrelevant — «the
media exist», without any doubt, there
is a need to integrate children into the
media sphere. Therefore, the question
is how to build up a relationship with
them, how to use them in the educa-
tional process. Nowadays this process
is not well-structured; it depends on
the specific perspectives of the teacher
and is sometimes chaotic. There are
no general teaching strategies in the
field of media education.

At the same time everyone believes
that it is necessary to get children ac-
quainted with the mass media content;
it is necessary to provide the partici-
pation of mass media in the process
of socialization. The ways in which
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schoolchildren media behavior may be
regulated and how the older generation
may participate in this process were
frequently raised in the interviews. The
existing age restrictions are considered
to be ineffective; the issue itself seems
to be relevant, but no specific propos-
als were made, the respondents only
indicated the necessity to install Inter-
net filters on school computers.

Teachers believe that media con-
sumption may contribute to the devel-
opment of a personality, and may fos-
ter civic education. However, it is not
clear from the answers how this pro-
cess may be integrated into school ed-
ucation. As a whole, the processes of
media behavior and media consump-
tion by schoolchildren and their effects
on socialization may be characterized
as fairly relevant from the point of view
of the teachers, but these processes
are not totally comprehended by them,
these issues are not a topic for public
discussions in the professional com-
munity of teachers. Educators do not
try to structure it or somehow change it.

“It is necessary to get the children
acquainted with the media, give exam-
ples, bring magazines, show programs
on TV. Children are obsessed with the
Internet. But | don’t do it in my classes
as we are short of time.”

“This is a rather trivial question if
mass media are useful for children or
not. A person should read, analyze,
should know how to use the media.
Yet, if something happens in our coun-
try, there is similar information every-
where. When getting information every
person ... should be able to analyze it.
And there is pressure at school, then
from parents. One needs to be up-to-
date but it should not be imposed.”

Media consumption: the family
decides. The most typical answers of
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the teachers (80 % of the respondents)
are as follows: mass media (particu-
larly television and the Internet) shape
the worldview of schoolchildren who
are unprepared to analyze information
they get, and according to the obser-
vations of the teachers, these children
are a majority.

Making reference to some forms of
media use in the educational process-
es, on their own methods regarding the
media behavior of the pupils, and giving
characteristics to their observations in
connection with the media consumption
of the pupils, the majority of teachers
link the media consumption patterns of
pupils to the traditions and customs cre-
ated in the family, rather than at school.
In their opinion, that is the responsibility
of parents to nurture the culture of media
consumption and to control the media
behavior of their children. At the same
time, we may acknowledge the fact that
this control is weak, parents lack inter-
est in the activities of their children, in
particular in their relations with the mass
media and other sources of information.
Teachers and parents have opposing
opinions concerning this matter. The
majority of parents believe that they
do control the media behavior of their
children, while teachers disagree with
this. Some parents support the idea of
introducing a general media education
course, but the majority are not enthu-
siastic about this sphere of school edu-
cation. They believe that the right skills
for media consumption will develop in-
dependently, without their interference.

The teachers refer to the parents’
meetings where they express these
recommendations to the parents, how-
ever, consider them ineffective. In is
stated by all the respondents:

“Children watch the same pro-
grams as their parents.”
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“All the interests stem from the fami-
ly. If a child is left to his own all day long,
spends time on the Internet — the con-
sequences are negative. They mainly
should be controlled by the parents.”

“The majority of parents do not take
a great interest in it — they are occu-
pied by their own lives. We discuss this
during parents’ meetings but we get an
impression that they forget it as soon
as they leave the room. It is really easy
to put a child in front of the computer
and to free yourself that way.”

Newspapers and magazines: si-
lence. Observing the media consump-
tion of the pupils, teachers empha-
size the declining role of newspapers
and magazines. Sometimes children
get tasks when they need to resort to
newspapers (for example, when they
study the journalistic style in the lan-
guage) — the difference between the
use of the classical examples and the
contemporary newspaper style makes
it difficult to use media materials as
teaching resources. Some teachers (of
literature, history, social studies) note
that they direct the pupils to newspa-
pers and magazines in search for up-
to-date materials; however, these tasks
are not given systematically. Print me-
dia and other sources are more fre-
quently used by responsible pupils, but
the others prefer simple downloading
from the Internet. Teachers sometimes
turn to their professional press when
they need methodological insights.

One of the reasons why periodicals
are becoming less common is the de-
cline of press subscriptions. Subscrip-
tion to periodicals is expensive for prov-
ince residents: “it is unaffordable; the
postmen bring only a few newspapers”.
However, village residents still consider
periodicals the source of information
since not everyone has Internet access.
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“There is no interest in periodicals
as parents are not subscribed to them.
Print media are in silence.”

“The paper media have lost this
battle.”

At the same time, occasional inter-
est in local newspapers is observed
when a news event involving school-
children and their relatives is covered.

Nowadays the situation is deterio-
rating because of the fact that this kind
of press is considered to be for «the
pensionersy, it hardly attracts the at-
tention of young people.

Television: poor choice. Televi-
sion viewing is still an activity popular
among schoolchildren; however, it no
longer has the leading role, according
to teachers’ points of view. This type
of activity comprises about 30 % of
all the media activities of pupils. The
main reason is the Internet use; how-
ever, the quality of television programs
makes a significant effect on the choice
of children. Entertaining content that
is consumed by the adults along with
children prevails. Contests, soap op-
eras, sports programs are also in de-
mand due to the influence of parents.
The topical similarity of the programs
is also noticed: the phrase «there is no
choice» in relation to television content
is a popular answer among teachers.
Overdramatization of the news stories
is emphasized and is claimed to have
a negative effect on children, as well
as broadcasting of negative values and
consumption ideology that encourage
the development of antisocial behavior.
All these are core traits of the extreme-
ly commercialized television content:
the topics, communicative techniques,
ideological attitudes.

“Television has become less sig-
nificant ... the choice is poor... political
programs are not watched.”

ISSN 2308-6203

“Television is watched because
parents watch it. They watch the same
programs as their parents, that are the
first two channels and TNT; on the first
two channels they watch reality pro-
grams where all the participants shout
at each other and discuss strange is-
sues... one should understand that the
presenter’s aim is to provoke conflict,
make the atmosphere tense. Children
accept this and consider this to be real,
then they project it in their lives.”

“There are many negative factors.
Children sometimes watch programs for
adults. They have become rude, self-
centered. These are the programs on
TV where one gets rid of others by tricks
and everyone defends his/her interests.
Children can also see that everyone
stands for his own rights. This used to
be different: motherland was more im-
portant than one’s own interests.”

Evaluating the media content
teachers emphasize the fact that the
image of teachers the mass media cre-
ate is not favorable. It doesn’t foster the
development of a positive attitude to
teachers and to education in general:

“The attitude to school and teach-
ers is developed by the mass media.
For the last 20 years the image of an
uneducated and hated person that may
even be beaten has been promoted...
And this situation the media are to
blame for this.”

The Internet: at any time of the
day or night. The majority of the re-
spondents do not see the competition
between the traditional and new media
due to the total victory of the Internet.
The competition, according to their
opinion, is in the past. However, the
consequences of this victory may be
considered as ambivalent.

“There is no competition between
traditional and new media. The Internet
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is winning, the traditional media may
only compete with each other.”

“Having no access to the Internet is
compared to the end of the world. The
Internet has substituted newspapers,
magazines and books. One may speak
about an addiction: when a child is at
home, he / she is totally immersed in
the Internet life.”

The Internet: more advantages
than disadvantages. Most attention
in the interviews is given to the Internet
and to pupils’ and teachers’ interaction
with the Internet. Normally, there is free
access to the Internet at schools, where
filters are set. The teachers have dem-
onstrated an ambiguous attitude to the
Internet. Some of the respondents note
that children get damaging information
and disinformation from the Internet.
However, contrary to some of the ex-
pectations, positive attitudes dominate,
including the opinions of senior teach-
ers who have a big teaching experience
and an opportunity to compare the role
of sources of information and the type of
children’s communication environment.
The positive role of the new sphere is
noted mainly as a source of information
and resource that may help to diversify
the preparation of home tasks, essays,
talks and presentations. In this connec-
tion the position that reflects the ambiv-
alence of the Internet as an information
resource is fully presented: passive,
uncritical attitude to the information for
downloading seriously prevents the de-
velopment of the personality.

The attitude of the teachers to the
Internet should be paid special atten-
tion to. They express their concern
over children’s limited real-life commu-
nication, not being out in the streets,
uncritical attitude to the type of com-
munication in social networks, and
dangerous hobbies. At the same time,
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many of them emphasize the necessity
of careful interference in pupils’ private
space, and consider strict prohibitions
and pressure unacceptable. Teachers
make an attempt to distinguish be-
tween «useful» and «harmful» aspects
of the Internet environment, but at the
same time they admit that they lack ex-
perience and knowledge. They need
expert support and educational proj-
ects that may help them to systemize
their randomly gained skills and knowl-
edge in this sphere. They lack informa-
tion, which prevents them from being
guides for schoolchildren and feeling
confident in this role. They say:

“They are rarely seen in the streets,
they surf the Internet. The Internet dis-
tracts them from communication. It
has replaced immediate communica-
tion with peers. They create different
groups, different subcultures. Even at
our school girls are interested in this.”

“It is not a problem to find ready
home tasks on the Internet. They [pu-
pils] think that they don’t need to worry
if everything is in the Internet. For ex-
ample, | know that there are keys to the
tasks in the Internet and | try to invent
something myself, something that is
not in the Internet. There are compo-
sitions on different topics. | try to stop
plagiarism — | don’t give writing a com-
position as home task, they write them
in class. | teach them not to copy the
information that they find in the Inter-
net, but read it, think it over and rewrite
in their own words.”

“Children nowadays do not think
what they study and watch. They are
out of the information environment; they
are at the gossip level. They know what
is being discussed in the family circle.”

The effect of the mass media on
socialization: One cannot live with-
out the media. The majority of teach-
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ers claim that there is a connection be-
tween the media consumption activity
and the academic performance, as well
as the development of personal quali-
ties. However, the connections between
the type of media consumption and per-
sonalities as it follows from the answers
are complex and ambiguous. They are
not always positive. The abundance of
information that children may make use
of puts pressure on them, disorients
them. One needs to shape special skills
to search for information.

“There is a connection between
their progress and the peculiarities of
media consumption. We have reading
diaries in class. A teacher gives the
task to find information and children
write down the source of information.
We have a contest of readers’ diaries,
and the best ones are rewarded at the
end of the year. That is how we try to
accustom them to reading. If children
are interested, it effects their future
choice of educational institutions.”

Media education projects: chil-
dren should be taught. Media proj-
ects are eagerly approved of by teach-
ers. The educators, who took partin the
survey, are convinced that everyone
needs media education — they need it,
and so do the children and their par-
ents. A number of respondents com-
plained about not having time for their
personal media consumption. They fre-
quently feel they lack knowledge in the
media sphere although they often use
the Internet and traditional media to
prepare for the classes. They wish they
had more knowledge in this sphere. Al-
most all of them mention that children
live in media abundance, they cannot
critically evaluate or find relevant in-
formation. All the respondents pointed
out the necessity to introduce special
classes aimed to teach pupils how to
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handle information, including the infor-
mation in the media.

At the same time none of the re-
spondents was able to name any me-
dia educational projects; only some of
them heard that in other countries at
schools there are subjects aimed to
teach how to interact with the mass
media. ICT lessons are not enough
for children to become media-literate.
As a rule, they do not distinguish be-
tween the notions of information and
media literacy. Nevertheless, teachers
understand that mass media serve as
a window to the world. Children need
to be well-informed about this world,
but this does not happen. Teachers
believe in the necessity of the system
of media education, as well as basic
knowledge for parents, who have to ex-
ercise control over their children’s me-
dia consumption at home. Advanced
training courses, as well as the pro-
gram of media education at Moscow
State University, were mentioned by
some respondents. It was mentioned
that teachers have basic knowledge in
media literacy, which they would like to
improve. It would be better if such work
was carried out by a person with spe-
cial education.

Yet, the parental control is neces-
sary. The role of a teacher is to be a
guide in the world of the media, but
educators often lack knowledge and
time in the school curriculum to do so.
The best option, according to the inter-
viewed, is to combine teachers’ knowl-
edge and guidance at school and pa-
rental control at home.

“We need to teach children to work
with information as they don’t know
how to do it.”

“The system is needed. One should
understand that children live in the me-
dia space which they are not well famil-
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iar with and do not know its laws. The
teachers are not well aware of them too.
One should be familiarized with them,
classes should be held, explications
given of what may be excluded. One
should explain and speak about the
sources. The information is different.
Where is the truth and where are the
lies? What have the media made up?”

“We had been waiting for the [edu-
cational] standard of the second gen-
eration. We had expected the standard
of media education to be covered, but it
did not happen. The children are navi-
gating the information space by «trial
and error»... there are courses where
critical movie watching is taught. And
in the case of the mass media there is
probably nothing like that.”

“A teacher should give some ad-
vice and parents have to control.”

The results of the survey among
parents: One can’t live without
the mass media nowadays

50 % of children have pointed out
the fact that parents influence their me-
dia consumption.

The aim of the survey among par-
ents was to reveal the traditions of fam-
ily media consumption, its influence
on the children’s consumption and
behavior, and to obtain information
regarding the methods and forms of
parental control, the opinion of parents
about the necessity of additional me-
dia education classes. 88 parents from
the cities mentioned were surveyed.
Some parents, mostly those of high
school students, notice an interesting
tendency of simultaneous media con-
sumption: teenagers watch television
while at the same time communicate
in social networks.

The role of information: The
youth needs the mass media. It is
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recognized by all the parents inter-
viewed. However, such statement is
rather formal as the arguments are
poor and similar. The informative and
entertaining functions of the mass me-
dia are emphasized. As arule, common
facts are repeated and no personal
motives are mentioned. Such attitude
is revealed in the media content anal-
ysis which is consumed by families
where the journalistic content takes an
unimportant place. Information literacy
and the culture of interaction with the
media are often confused. The neces-
sity to be well-informed about the mass
media, to nurture the culture of media
consumption is not clearly articulated.

“One can't live without information
nowadays. It is important to know what
is happening in the world... some edu-
cational things about the world... for
one’s own interest, hobby.”

“The mass media are needed. They
are the source of information. They are
entertainment.”

“Mass media are necessary to chil-
dren. They provide a variety [of infor-
mation] and horizons that we can’t give
them.”

Media consumption: Is every-
thing under control? We tried to the
test the hypothesis that «everything
comes from the family». The hypothe-
sis was partly been proved: almost half
of the children indicated that they turn
to the mass media on advice or under
the influence of their parents. Never-
theless, other factors identify the am-
biguity of the parental influence. The
question about the nature of media
consumption in families has revealed
rather complex picture which probably
demonstrates the transitional nature of
the relations with the media — at the
level of the comparison of different
families, as well as at the level of the
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differences between the younger and
older generations within families.

The most frequently mentioned
types of the print media are the local
newspapers along with TV guides, peri-
odicals devoted to gardening, entertain-
ment, sports, cars, educational periodi-
cals, including entertaining magazines
for the youth — «Liza-Girl», «Oops!»,
magazines for children and news mag-
azines. The socio-political federal press
is not mentioned — neither are the
newspapers, nor the magazines.

Some parents make harsh state-
ments about the press, believing that
the print media are on the stage of
degradation.

“Print media have no perspectives.
The Internet is easier and cheaper. It
is always within reach with a gadget.
<...> News in newspapers is potential-
ly outdated. | read a Russian newspa-
per on the Internet.”

However, more than a half of the
parents claim that they read print me-
dia at home: subscription is mentioned
along with the retail buying. Parents,
as a rule, read local newspapers but
the youth is not interested in them.
The press is bought by the parents
(for themselves and for the children),
children do it by themselves and par-
ents do it on demand of their children.
Therefore, the teachers hold to a
tougher vision of the family consump-
tion of print media. A big number of re-
spondents have pointed out to the lack
of tradition of print press consumption
for the reason of its expensiveness and
retargeting on the Internet-media.

“We have no place to get the news-
papers from. We are not subscribed to
them as it is expensive.”

“We are subscribed to the local
newspaper... My daughter is interest-
ed in fashion, cloths.”
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“Our whole family reads newspa-
pers and magazines. The post works
badly that is why we have no subscrip-
tions. [Our] child waits for the maga-
zines, tracks every issue.”

“We do not read them ourselves
and have no subscriptions. Children
read old magazines which their parents
were previously subscribed to. The In-
ternet is everywhere.”

“There is no tradition of reading
newspapers in the family. The eldest
child doesn’t even read magazines for
teenagers.”

“IMy] son doesn’t like reading, he
is lazy.”

Radio — is the least common type of
the media. Television continues to play
a big role in the way of life of the fami-
lies; however, the patterns of television
viewing are different. A family watches
television mostly in the evening time,
3—4 hours a day, in a number of cases
that is a background viewing. Families
have 1-3 television sets — that is the
moment that defines the nature of view-
ing. The availability of one television
set determines the collective viewing
of television programs of parents and
children, which is frequently followed
by the discussion of news, entertaining
programs and soap operas. However,
this situation is not typical. More often
members of the family watch television
separately; even more frequently par-
ents watch television, the elder children
spend time in front of the computers.
Parents rarely limit the time of television
viewing. One third of the respondents
among parents believe that a child does
not consume television content at all
giving preference to the Internet-space.

According to the parents’ observa-
tions, pupils are more attracted by the
entertaining content, particularly soap
operas (especially sitcoms). Apart
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from that pupils watch informative pro-
grams, parents watch the news. Socio-
political, analytical and news programs
are not mentioned.

“If parents watch some programs,
children watch them too. During the
weekend my daughter mostly waists
time on TV.”

“We mostly get information from
TV... But my daughter in not very in-
terested in the news... We all have
very different interests; we all like dif-
ferent soap operas... The whole family
watches the first channel.”

“In the evenings we drink tea, this is
a tradition. At the same time, we watch
television. We discuss the news of the
day together and then go our separate
ways.”

“We do not discuss the news; we are
not interested in politics and economy.”

“We have not been watching televi-
sion at all recently.”

Special attention is paid to the Inter-
net — parents point out to the Internet’s
obvious predominance in the nature of
media consumption. According to their
opinions, first comes the communica-
tion in networks, on the second place is
the search for information in the educa-
tion process, and then come all the rest
including the Internet media. In accor-
dance with the opinions of the parents
and teachers surveyed, the majority of
the schoolchildren get primary informa-
tion about some events in the social
networks and then (if they are interest-
ed and want to get more details of the
story) they use the Internet to search
for more information. Five surveyed
parents paid attention to this tendency.

The majority of the representatives
of the older generation noted the chang-
es in the media priorities — children use
the Internet to search for information,
as the traditional media do not satisfy
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their demands. Parents try to discuss
the most important news events in the
family and only two of the surveyed par-
ents do not pay attention to this. The In-
ternet is evaluated positively. Everyone
notes that their children easily navigate
the Internet, easily pick up the search
methods. They see no competitive ad-
vantages of the traditional media over
the Internet. Sometimes they refer to
the possible convergent technologies
giving the advantages to the Internet.

«The Internet has the priority. My
daughter would rather read something
on the Internet than take a newspaper.»

“A child lacks free time just to surf
the Internet... Only weekends are left
or 2-2.5 hours in the evenings.”

“The Internet positively effects edu-
cation. However, games, entertaining
web sites take too much time.”

“He plays on the Internet. 80% of
the time they play — both the father
and the son.”

“The press will disappear with the
time and everything will be on the In-
ternet.”

“The Internet will overshadow every-
thing — books and all the rest. Books
are read on the Internet as well. The boy
does not spend time on the social net-
work VKontakte, it causes a negative
response in him. He bans his younger
sister to do so. More often he searches
for information for study purposes.”

“You can'’t pull them away by their
ears from the Internet.”

“My child waists all his free time on
the Internet every day.”

“All the family members watch the
news on the Internet.”

“The print media have no prospects.
The Internet is easier and cheaper.”

Parental control: «Do we con-
trol»? The overwhelming majority of
parents claim that they control their
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children on the Internet and social net-
works (according to their words, they
control the time, content and some-
times the fact of communication), as
well as the information consumption as
a whole — such unanimity seems to be
dubious. As teachers speak about the
necessity of parental control parents
probably believe that such an answer
might be correct and would create
them an image of a good parent. They
do not display anxiety about the exces-
sive enthusiasm of their children re-
garding the social networks. Parents at
the age of 30+ have mastered Internet
and rarely question themselves about
the dangers which are connected with
the new information technologies. The
concerns that have been expressed
by teachers about the passive use of
information from the Internet are not
mentioned in their answers. There are
no regrets that children are reading
fewer books as they lack time and de-
vote it to the Internet. Parents are calm
when children are at home in front of
a computer; they see no possibility of
dangerous information influence on
their children. The majority of parents
do not control the media consumption
of their children thinking that it's unnec-
essary; they refer to the responsibility
and common sense of the children,
their trust. Some parents note that their
children are more information literate
and, in accordance with their opinions,
that is a sufficient reason for the lack of
parental control.

“We track down the telephone ac-
cess, the father does it — he may de-
mand the details on the websites...
the social network boom is over. They
either have grown up or their interests
have changed.”

“We control what he does on the In-
ternet. The door in the room is always
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opened, | enter the room. We have a
block of doubtful sites.”

“She uses a cell phone, so | do
not control her. It takes little time, so
she may use it. And the son is quite an
adult thus | don’t control him too...”

“She is a very responsible person. |
don’t check her, | trust her.”

“We would like to control, but it is
hardly likely. If it is forbidden to children
to do something, they would want to
enter the sites.”

Media education: «It is needed».
Special classes on media education
are welcomed as a whole; however,
their aim is outlined and understood
rather vaguely. It is not clear who will
be responsible for them and in what
form they have to be carried out — as
a part of their curriculum on special
classes, on the additional classes or
as an integrated part of other subjects.
Parents do not know about the proper
projects. The idea of media educa-
tion is seen as positive. Some parents
believe that media culture should be
nurtured in families, however, it is not
clear what competences parents have
themselves. According to the answers,
these skills are not developed.

“Yes it is important. It is very impor-
tant. There is a great choice nowadays.
Even we adults cannot distinguish it let
alone the children. Of course, some-
one who may explain it professionally
is needed.”

“It would be good if children are told
about that on some special classes.”

“Media education classes are
needed. It may help them in the fu-
ture, may broaden their horizons. The
classes may be held by some visiting
specialists.”

“They should be acquainted with it
but not obtrusively. It would be good. If it
is was part of the extracurricular classes.”
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“One should not get obsessed with
it. The culture of education at home is
enough.”

Based on the survey data, we may
make a conclusion that the situation
with media education is in transition
and therefore has a rather ambiguous
character. Parents believe that the me-
dia are necessary to children, but they
do not give high assessment to the me-

dia content. Recognizing the role of the
parental control they mention mainly
the prohibitions. Seeing the media as
a source of knowledge in a real world,
they themselves use them mainly as a
source of relaxation and entertainment.
This situation reflects both the genera-
tion gap and the unstable situation in
the state of the national media system
that produces the low-quality content.
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